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“Everyone who works with children should do what is in the best interests of each child.”
United Nations Convention on the Rights of the Child – Article 3

“Every child has the right to an education. Discipline in schools must respect children’s dignity and their rights.” United Nations Convention on the Rights of the Child – Article 28

St Mary’s School is committed to creating an environment based on positive, respectful relationships. Everyone in our school community is expected to maintain the highest standards of personal conduct, to accept responsibility for their behaviour and encourage others to do the same.

Our school community has three rules which apply to all areas of the school environment, including when children are on off-site visits:
· Ready
· Respectful
· Safe

All adults work consistently with children in lessons, assemblies, class council meetings and at playtimes to explore, model, recognise and reinforce these rules. Our whole-school PSHE programme (SCARF) promotes positive behaviour, mental health, wellbeing, resilience and achievement. 

Purpose of this policy

To provide simple, practical procedures for staff and children that:
· Recognise and positively reinforce behavioural norms.
· Promote self-esteem and self-discipline.
· Teach appropriate behaviour through positive interventions.

Our policy is based on the work of Paul Dix and sets out the relentless routines and visible consistencies that all children and staff are expected to follow. Good behaviour is recognised sincerely, rather than just rewarded. Children are praised publicly and reminded in private. We recognise that for some of our children, a more tailored approach is needed to meet their individual needs. 

This policy should be read in conjunction with CYPES ‘Positive Behaviour and Exclusions’ policy. 

Aims
· To establish and promote a culture of excellent behaviour: for learning, community, and life.
· To nurture positive relationships so that all learners are shown respect and are treated fairly.
· To enable optimum learning by providing a safe, comfortable and caring learning environment which supports our school values: nurture, inspire, achieve.
· To provide clear, consistent guidance for children, staff and parents of expected levels of behaviour.
· To help learners take control over their behaviour and be responsible for the consequences of it.
· To ensure a consistent, calm approach from all adults in behaviour management.





What is behaviour?
Behaviour is a form of communication, often reflecting a need or emotion that is unmet, or which pupils are unable to communicate. Although staff must respond to the outward behaviours, the focus then moves onto what may be going on beneath the surface for the pupil. Support can then be given to help the pupil and help teach them more appropriate ways to communicate their needs.   
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Consistency

Building trust and mutual respect takes time. Consistency lies in the behaviour of adults and must underpin every interaction on behaviour. When children feel valued and respected as individuals, they are more able to respect adults and accept their authority. Adults must be mindful that what we say is only a small fraction of what we communicate to our students.

All staff are expected to:
· Meet and greet children at the start of a session, including after lunch
· Refer to “Ready, Respectful, Safe” throughout the day.
· Model positive behaviours and build relationships based on mutual respect.
· Plan lessons that engage, challenge and meet the needs of all learners.
· Use a visible recognition mechanism throughout every day to recognise children doing the right thing eg recognition board.
· Celebrate staff and children whose efforts go above and beyond expectations.
· Remain calm and give “take up time/wait time” when going through the steps. Prevent before sanctions.
· Follow up every time and engage in reflective dialogue with learners so that they have ownership of their behaviour.
· Never ignore or walk past learners who are not being ready, respectful, safe.
· Praise in public. Reprimand in private.
· Demonstrate unconditional care and compassion.
· Communicate both positive behaviour and concerns with parents, so we can work as team.
Senior leaders will:
· Meet and greet learners.
· Be a visible presence around the school.
· Regularly share good practice and ensure staff training needs are identified and met to maintain consistency.
· Support staff in managing children with more complex or challenging behaviours.
· Use behaviour records to target and assess interventions.

Children want teachers to:
· Help them learn and feel safe and confident.
· Be fair and calm.
· Listen to them.
· Give them a fresh start in every lesson.
· Have a sense of humour.

Parents Role in Managing Behaviour
· Ensuring pupils arrive at school at the appropriate time
· Communicate effectively with school when there are concerns
· Work closely with school to ensure consistency
· Supporting the school’s system of rewards and sanctions


First Attention for best Conduct

IDENTIFY the behaviour we expect.
Explicitly TEACH behaviour. 
MODEL the behaviour we expect.
PRACTISE behaviour.
NOTICE excellent behaviour.
CREATE the environment for excellent behaviour.


School and Class Charters

We believe that our learning community is stronger when children have ownership of their behaviour: they are not simply being compliant but are making the right choices because they want to. Children and adults use our school rules and values to co-develop charters which exemplify the expectations of behaviour. These charters are embedded in our school ethos. They are displayed in each class and underpin the management of behaviour in the classroom and playground. The expectations are reinforced regularly through praise and the use of sanctions if necessary. 


Self-Regulation and Self-Awareness
As a school we recognise that behaviour is a way of communicating emotions/needs. We use the Zones of Regulation to help all our learners to understand themselves and each other. The zones help children to recognise and talk about their emotions and to apply strategies that can help them to self-regulate. Each class have the Zones of Regulation clearly displayed and refer to these as part of everyday classroom language. 




Recognition and Rewards

The use of sincere praise in developing a positive atmosphere in the classroom cannot be underestimated. It is the key to developing positive relationships, including with those learners who are hardest to reach. Pupils’ behaviour, attitude and learning are recognised and communicated with children through the school day. A quiet word of personal praise can be as effective as a larger, more public, celebration. 

Pupils and staff are also recognised for going “over and above” in terms of demonstrating our core values, upholding school rules and displaying positive attitudes. Children are encouraged to show initiative by taking an active role in good behaviour, rather than passive compliance. 

	Recognition
Acknowledgement of the minimum behavioural expectations to encourage all children
	Over and Above 
Celebrating children who go beyond the minimum expectations 

	A verbal acknowledgment such as thank you, well done
Triangulate praise – get other adults and children to praise.
Recognition boards, including at lunchtimes. (these can be changed hourly, daily or weekly)

	Triangulate praise – get other adults and children to praise, including SLT. 
Notes sent home.
School Values beads 
Celebration in assembly





Managing and Modifying Poor Behaviour

Learners are held responsible for their behaviour. For most of our learners, a gentle reminder is all that is needed. Staff praise the behaviour that we want to see and deal with poor behaviour, without delegating, using the steps on the behaviour pathway. All learners must be given take up time in between the steps on the pathway. 


	Steps
	Actions – Calm approach, use child’s name, child’s level

	1. Redirection
	Gentle encouragement, a “nudge” in the right direction, a small act of kindness.
Non-verbal cues.
Anticipate possible difficulties before they arise
Distraction - through conversation or activity 

	2. Reminder
	A reminder of our three rules: ready, respectful, safe, delivered privately wherever possible.
The learner is made aware of their behaviour and has the choice to do the right thing. 
Praise is given if the learner models good behaviour as a result of the reminder.
Repeat reminders if necessary. 
Deescalate and decelerate where reasonable and possible and take the initiative to keep things at this stage.

	3. Caution
	A calm, clear verbal warning delivered privately wherever possible, making the learner aware of their behaviour, clearly outlining the consequences if they continue
The learner has a choice to do the right thing. They will be reminded of their previous good conduct to reinforce that they can make good choices. 
“………(Child’s name)….Do you remember when…. (example of their good behaviour)…That is the behaviour I expect from you. I’m going to give you the chance to show me that you can make the right choice to be ready/respectful/safe.’

	4. Time out
	Time out might be a short time away from the classroom with another class/ TA/ nurture room/ calm space.

Use the 30 second scripted intervention:
· I have noticed that you are/ have chosen to…(noticed behaviour)
· At St Mary’s we are ready, respectful, safe.
· Because of that, you need to…(refer to action to support behaviour e.g. sit at another table, go to another class, sit on the bench in the playground etc).
· I will come and speak to you for 2 minutes (up to 5) after class/ during break.(Restorative conversation)
· Do you remember yesterday/ last week when you…. (positive behaviour)? 
· That is who I need to see today.
· Thank you…then give the child some take up time.

It is a few minutes to calm down, breathe, look at the situation from a different perspective and compose themselves: 5 minutes maximum.
Reset expectations and settle back in.

If they are in the red zone, give them time to calm down first before any restorative conversations.


	5. Repair and restore – follow up conversation.
	A restorative conversation between the child and adult (supported by the KS leader or deputy head if appropriate). It might be a quick chat at break time or a more formal meeting. 
Five key questions in bold.
· What happened?
· What were you thinking at the time?
· What have you thought since?
· How did this make people feel?
· Who has been affected?
· How have they been affected?
· What should we do to put things right?
· How can we do things differently in the future?
· Imposition given if needed.

	6. Escalation of time out*
	If after step 5, the child is not settled to return to the classroom without disrupting the learning of others, the child should be escorted to the KS leader’s classroom for the rest of the lesson or to a member of the SLT. 
e.g. “You are still not ready to learn/ play safely so you have chosen to go to ……’s room to complete your work/ for your lunchtime. We will speak to you at the end of the lesson/lunchtime. Thank you.” 
The child will then return to the original adult with the support of the KS leader / SLT to repeat step 6.  Focus is on learning and repairing trust with the child.

	7. Formal meeting*
	A formal meeting with the child, adult and member of the SLT, recorded on Pupil Records, with agreed targets that will be monitored over the course of two weeks. Parents will be informed and will be invited to a meeting where appropriate.

	*It is not the severity of the sanction that is important: it is the certainty that this follow-up will take place.




Sanctions

It should be made very clear that it is the behaviour that is unacceptable. Any sanction should address the behaviour not the child: “that language is rude” not “you are rude”. We do not label the child.  Tone of voice and body language must be calm and supportive.

Sanctions should:
· Make it clear that unacceptable behaviour affects others and is taken seriously.
· Not apply to a whole group for the activities of individuals.
· Be consistently applied by all staff.
· Be in proportion to the action.

Impositions
· Up to 5 minutes of time missing break for in-class behaviour.
· Up to 5 minutes of time in a designated area for in-playground behaviour.
· Additional work to be completed at break time or at home, to make up for lost learning time.

Staff should liaise with the SENCO if a pupil is experiencing persistent difficulty in adhering to the school rules. The SENCO will work alongside the staff to suggest adaptations/strategies which could be used to support the child, and if necessary, an intervention.  

Recording

Where children have received Time Out, this needs to be recorded on Pupil Records (TSensitive) with brief notes explaining what happened, where and the actions taken. 

Serious Incidents

All serious behaviour incidents must be referred immediately to the Headteacher or SLT. Such incidents could include:
· Fighting
· All forms of bullying
· Racist, sexist or homophobic comments
· Using abusive or offensive language
· Physically striking adults

The staff member who has dealt with the serious behaviour incident, will record the incident on MyConcern. Parents will be informed, and a meeting will be arranged with a member of the SLT where appropriate.  

Suspensions and exclusions will occur at the discretion of the Headteacher, in line with CYPES Positive Behaviour Policy.

Tailored Approaches

For some children, their specific needs and/or experiences can result in more challenging behaviours. The expectations for behaviour remain the same, but the support is tailored to the needs of the child. These children will have a bespoke behaviour support plan.

Positive relationships, consistency and feeling safe are of paramount importance for these children. Gaining their trust can take time and this trust is often fragile, but it is vital that staff invest the time to build these positive relationships.  We match resources carefully to meet the needs of our learners: utilising key staff, interventions, areas within the school and outside agencies to best support children’s emotional well-being, behaviour and learning.  

Maintaining the child’s dignity is paramount, which means that sanctions are restorative conversations are done privately. Classes are actively taught about equity to help them understand that pupils are not necessarily treated the same, but are all given what they need to have the same opportunities to succeed.

Extreme Behaviours

All members of our community have a right to feel safe in school. There are times, where a child’s behaviour has an impact on this, and school have a responsibility to act accordingly.

Consequences of extreme and serious behaviours might include: 
• internal suspension from the classroom or playground for a fixed period of time 
• external suspension from the school/playground for a fixed period of time 
• referral to Education Inclusion Team (for persistent behaviours) 

Internal exclusion and external exclusion are seen as the very last resort and we will work tirelessly and proactively with pupils and parents to prevent this from occurring. Pupils, teachers and parents will also receive support (as required) from other agencies such as Social, Emotion, Mental Health inclusion team, Educational Psychology, Well Being, Autism and Social Communication Inclusion Team. Please refer to the ‘Positive Behaviour, Exclusions and the Use of Part Time Timetables’ Policy, which can be found on gov.je. Working closely with parents to provide a consistent approach to managing a pupil’s behaviour will have the biggest impact, and thus communication and support is vital.

Restrictive Physical Intervention will only be used a last resort and only in controlled situation where all other strategies to resolve any situation has been unsuccessful. It will only be used in the primary interests of the pupil, their safety or the prevent of accident or injury to themselves or others. This will only be used as stated in the CYPES policy ‘Positive Behaviour and Exclusions’. 

Where pupils may require safer handling, a ‘Safer Handling Plan’ and ‘risk assessment’ will be completed which will be regularly reviewed and parents must sign. All staff are trained in MAYBO level 1 to reduce the risk of behaviours of concern. Only adults who have been trained to MAYBO level 2 and identified within a child’s Positive Safer Handling Plan should be involved in the physical intervention of that child. However, the over-riding imperative is keeping children safe. If a child is at risk of serious harm to themselves or others, our duty of care would deem it appropriate for any adult to use physical intervention as a last resort in that moment. 

Roles and Responsibilities
The Headteacher is responsible for the implementation and day to day management of the policy and procedures. Guidance on their consistent application forms part of staff induction and is also regularly updated for all staff. Continual professional development is provided when staff needs are identified.

The Headteacher, SLT and staff are responsible for ensuring that the policy and procedures are followed and consistently and fairly applied to all students. They must also ensure that the concerns of all pupils are listened to and appropriately addressed. We would expect staff to make reasonable adjustments in the application of our policy for pupils with special educational needs, in consultation with the SENCO.

Children are expected to take responsibility for their own behaviour and should be clear about the school rules, procedures and expectations. Children also have a responsibility to ensure that any incidents of disruption, bullying or harassment are reported. 

Parents and carers are encouraged to work in partnership with the school in maintaining high standards of behaviour. They should feel that they are able to raise any issues arising from the operation of the policy with the school.

Complaints Procedure

If a parent has concerns about the way their child is treated or the school’s actions (or lack of action), they should in the first instance discuss the matter with their child’s class teacher. Most matters of concern can be dealt with in this way. 

Where a parent feels that their concern is of a sufficiently serious nature, they should contact the Deputy Head or Headteacher, who will investigate thoroughly. Most complaints are normally resolved at this stage.

If the complaint is against the Headteacher, parents may contact the CYPES Senior Advisor allocated to the school. A policy outlining the complaints procedures, is available from the school.

Consultation, Monitoring and Evaluation

Consultation with staff, pupils and parents inform our monitoring and evaluation of school policies. This policy is available for all parents to read on the school website.

The procedures will be monitored by the Headteacher to ensure they are consistently and fairly applied and that they promote personal responsibility and a responsibility towards the whole school community.

Beyond the School Gate

We expect our children to be positive ambassadors for the school. When children are wearing our school uniform or taking part in school-related activities, we expect them to maintain their high standards of behaviour and to reflect our three rules: Ready, Respectful, Safe.

Policy agreed: September 2025
Date for review: September 2026



Appendix A – St Mary’s School Behaviour Blueprint
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This is how we do it here…
At St Mary’s School we are committed to creating an environment based on positive, respectful relationships. Everyone in our school community is expected to maintain the highest standards of personal conduct, to accept responsibility for their behaviour and encourage others to do the same.









Visible Adult Consistencies
1. Meet and greet.
2. First attention to best conduct.
3. Calm and caring.
“Over and Above”
1. Values
2. Attitudes
3. Effort
4. Initiative
Rules
Ready
Respectful
Safe








Relentless Routines
Active Listeners 	Positive Partners	Marvellous Manners		Wonderful Walking	
Give it a go 		Terrific Transitions		Everyone’s Included






Behaviour Management Steps
1. Redirection (Non-verbal cues)
2. Reminder (3 rules privately)
3. Caution (Outlining behaviour and link to positive, possible consequence))
4. Time Out (30 sec intervention, cool off in a safe space)
5. Repair (Restorative conversation)
Micro script (30 second scripted intervention)
· I have noticed that you are/ have chosen to… (noticed behaviour)
· At St Mary’s we are ready, respectful, safe.
· Because of that, you need to…(refer to action to support behaviour eg sit at another table, go to another class, sit on the bench in the playground etc)
· I will come and speak to you for 2 minutes (up to 5) after class/ during break.
· Do you remember yesterday/ last week when you…. (positive behaviour)? 
· That is who I need to see today.
· Thank you…then give the child some take up time.

	













Restorative Conversation

· What happened?
(What were you thinking at the time?
What have you thought since?
How did this make people feel?)
· Who has been affected?
· How have they been affected?
· What should we do to put things right?
· How can we do things differently in the future?

Five key questions in bold.






At all times, staff are to keep calm and use a voice within an appropriate range in terms of volume and tone. The more undesirable the behaviour, the less variation in tone that should be used. At St Mary’s School, we acknowledge those who are going “over and above” with enthusiasm and positivity. Undesirable behaviour does not benefit from an overtly emotional response from staff. Staff should be mindful that our words form only a small proportion of what we are communicating.
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